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1. Introduction and Rationale:
Many young people are at risk of exclusion from education and work, or are already excluded
through being NEET (Not in Education, Employment or Training) or hard to reach. These young
people are becoming a ‘lost generation’ who consider themselves outside the world of education,
work and society in general. Many think this syndrome influenced the disturbances in Hackney and
other UK cities in 2011. There is a pressing need to engage these young people, raise their
aspirations, give them a legitimate voice, and empower them with digital competencies that will
provide a platform to further education or employment.
There have been various initiatives that have used radio with disadvantaged, ‘at risk’ and NEET
young people such as Fundamental FM (a project supported by the youth services in Wandsworth,
London, UK). But there is little literature on these initiatives. These initiatives can also be been
difficult to sustain due to their reliance on significant funding for their running costs and inconsistent
levels of commitment from usually voluntary staff. In addition, they also rely on the organizers
behind the stations, that have typically broadcast in FM, selling the idea to a community.
In RadioActive we aim to manage the challenge of sustaining the radio and social media platform
through using low cost or Open Source technology, internet broadcasting (that does not require a
licence like FM), and, as far as possible, growing the internet radio out of existing digital cultures and
linking to existing networks of established community activities. This does not remove the need for
direct recruitment, engagement and retention of young people, however it significantly reduces the
reliance on recruitment as the only method to realize suitable levels of inclusion and participation.
A key feature of the approach is to develop a design and development methodology that can be reused adapted and configured to different contexts with similar broad challenges. The project aimed
to do this through developing a design and development methodology linked to a software toolkit,
or ‘radio station in a box’, allowing the approach to be up-scaled and replicated within different
communities of young people.
Central to the approach is the systematic examination of the existing digital practices and cultures of
the target groups followed by physical and virtual interventions that recruit, facilitate and shape
practices that are suitable for RadioActive. This means that we are designing learning within lived
cultures and practices, not imposing learning practices and technologies into lived cultures.
This approach extends the previous work of Ravenscroft et al., (2011) into designing socio-technical
systems for knowledge workers in the digital workplace. In this previous work, the broad rationale
was similar, to view socio-technical design as an intervention within existing digitally-mediated
practices and cultures, to solve particular problems, catalyse certain types of informal learning
processes or realize new and more efficient collaborative learning processes. However, in these
work-related contexts, such as Careers Advice, the practices and extrinsic motivations were explicit
within the work environment and the knowledge workers were (obviously) highly digitally literate. In
the RadioActive case, we need a refined approach that places greater emphases on linking personal
interests, passions and existing digital behaviours to relatively open-ended and performative
practices. This requires that previous methodologies be extended to include a more extensive
problematisation and recognition phase, and a greater emphasis placed on harmonizing virtual and
physical contexts and behaviours.
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Radioactive linked community based organisations with existing education, community and internet
radio initiatives, through UEL’s Youth and Community program and employability initiatives both
within the University and externally in the community. The radioactive platform is designed to be as
simple as possible to establish and maintain. We wish to focus on the pedagogy and utilize
technologies for developing critical literacies, rather than focus on technologies in themselves.
Indeed radio has been around for many years, however in developing an internet radio platform, the
media is open for use in community settings. The radio platform is based on an Icecast server with a
streaming server allowing access to the stream through any online MP3 player. Input is provided
through a portable mixing deck with remote radio microphones. Audio Hijack Pro software allows
the signal to be channelled to the Icecast server on an Apple MacBook, meaning the whole radio
station is portable rather than relying on a studio, or this is the ‘radio station in a box’ concept.
Other industry standard and open source software can be used for music mixing etc. Portable
Dictaphones are used for pre-recording interviews and mp3 players for music or features and can be
edited using the Open Source Audacity program or Apple GarageBand. One aspect of the technical
set-up is that it is simple to learn and manage. In previous projects we have usually found at least
one person with transferable experience and an interest in the technology is sufficient to seed a
radio project. Radioactive has used a cascade training process, with workshops and training for
Youth leaders who have then worked directly with the young people. The workshops have focused
as much on the process of media production and social networking as on the technology itself.
Another key issue has been developing an online social network around the radio programmes. As a
result we have designed and launched a website for the radio project which has been designed for
the young people to use and engage with. In addition we have a facebook page, twitter page and
soundcloud account which the young people themselves can be involved in.
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The project objectives are:
1. To develop and implement an innovative advanced pilot internet radio-social media
platform, RadioActive, that, building on existing digital cultures, will excite and engage young
people, provide an informal learning environment (RadioActive) and promote active
citizenship.
2. To give young people a voice around key issues, such as the recent disturbances, severe
reductions in education and employment opportunities and crime.
3. To realize personal and community development and social change through enabling young
people to increase their confidence, self esteem, aspirations, employability and personal
skills, and, become active citizens who can effect social and community change through
participation in the Internet-radio and social media features of RadioActive.

2.

Methodology

The methodology and platform for Radioactive is co-designed and deployed with young people and
their support actors (e.g. teachers, youth workers, parents) in London Borough of Hackney and the
London Borough of Camden, and after the initial pilot phase and an evaluation of this phase (see
appendix A for evaluation of pilot phase) it was up-scaled to include a radio toolkit, online training
resources and was disseminated and supported to facilitate its re-use within other community
contexts with similar and contrasting demographics, namely two disability youth projects and an
international community project.
The research team, in collaboration with the youth workers working on the project, designed the
evaluation tools used to evaluate the impact of the project. The evaluation has been designed to
address the project objectives, which has involved a focus group with the youth workers and
interviews, as well as through self-reporting questionnaires with the young people.
1: Focus Group with Youth Workers
Table 1: Age Range and Gender Split of Focus Groups Participants
17- 25
Female

2

Male

2

25- 40

2

A focus group was conducted with 6 youth workers involved in Radioactive in month 15 of the
project to evaluate their perspective and the organisation perspective. The focus group was
conducted by a researcher from The University of East London who was working on Radioactive, and
took place at one of the youth centres involved in the project and lasted for approximately 2 hours.
The focus group was audio recorded in order that it could be transcribed verbatim and analysed. A
interview schedule was used to ensure that the focus group covered aspects that the research team
felt relevant, but was in no way followed in any strict order, as it was important to let the flow of the
discussion be led by the youth workers themselves. It was felt that a focus group was the most
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appropriate method to use when eliciting the perspectives of the youth workers and the
organisational perspective as it would foster a discussion in which perspectives and experiences
could emerge and develop within a group of people who had been working so closely together for
the duration of the project. The sample of youth workers were chosen because they had had the
most involvement from the start of the project and were the lead youth workers in terms of the
delivery of the project. There were other youth workers who assisted them at the centres, but they
had not been directly involved in so many aspects of the project and would not necessarily be aware
of the organisational perspective.

2: Interviews with Young People
Table 2: Age Range and Gender Split of Young Person Interviews Participants

Female
Male

12-18

18-25

1
5

2
3

Interviews were conducted with 11 young people, these were; 3 from the youth centre in the
London Borough of Camden, 3 from the youth centre in the London Borough of Hackney, and 5 from
the two different learning disabled youth centres. In addition to this a focus group was conducted
with 6 young people from Argentina who had also been involved with the project for a short time.
Each interview was conducted by a researcher from The University of East London and took place in
the respective youth centres. Each interview lasted for a differing amount of time ranging from 15
minutes to just over an hour. Seven of the 11 young people were interviewed individually, while the
others were interviewed in pairs upon their own request. All interviews were audio recorded in
order that they could be transcribed verbatim and analysed. Interviews were considered to be the
most appropriate method to use when trying to explore the real, lived experiences of the young
people as it enables a further and deeper exploration of the issues to emerge than would be possible
by other constraining means such as questionnaires alone. It also allowed for the interviewer to ask
for clarifications if needed. Most importantly however, it was deemed to be the most important
method in order to give a voice to the young people. The sample of young people interviewed were
selected because of their level of involvement in the project being the highest. It was felt that this
was an important sample in order that we gather the most about their experiences as possible. It
was decided that a representative sample of three young people from each youth centre would
enable the team to gather data sufficient enough and in enough detail so as to be able to say
something about their experiences. A larger sample size would have had the impact of shorter
interviews with each person and a smaller sample size would have not enabled the team to be able
to gather as much detail as needed. It also allowed for differing views to emerge which it was felt
was important. The sampling method chosen ensured that there were representative voices from all
youth centres and differing communities including those with disabilities.
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3: Questionnaires for Young People
Table 3: Age Range and Gender split for Questionnaires
Time in the
project
1-2 months

8-12 years

1

12-18 years

3

4

9

1-4 months
1-

18-25 years

2
2

1

2

3
2

Three questionnaires were used for this element of the evaluation and all young people who had
been involved in the project were asked if they would fill one in. It was made clear to all young
people that they were not required to participate if they didn’t want to. In total there were 29
completed questionnaires returned and four that were partially completed. The three
questionnaires used were used to address different aspects of the experience and perspectives of
the young person.
Questionnaire 1- This questionnaire was developed by the research team in order to gather data
related to the project specifically. As such this questionnaire aimed to identify social outcomes,
technical experience and work related skills from the perspective of the young person themselves.
For some of the young people the questionnaire had to be shortened as it was felt by the youth
workers that they would not answer all of the questions. As a result we have some shortened
questionnaires and some more in-depth questionnaires. These questionnaires (both the long and
short versions) asked participants to score each statement on a range of 1 – 5, with 1 being not at all
and 5 being very much so. These scores were then collated and percentages for each statement
were produced and can be seen in the table of results.
Questionnaire 2 - The Rosenberg Self Esteem Scale (1965) is a standardised measure of self-esteem
widely used in the social sciences developed by Dr Morris Rosenberg in 1965. It is a measure with
ten items on a four-point scale, from strongly agree to strongly disagree. It has 5 positively worded
statements and 5 negatively worded statements and is designed to measure self esteem by asking
respondents to reflect on their current feelings. Because of the brevity and easy to understand
format of the Rosenberg scale it is the scale of choice for use with adolescents (Bagley, Bolitho &
Bertrand, 1997) and is said to be the standard against which new measures are evaluated
(Blascovich & Tomaka, 1991). It is a reliable and valid quantitative tool for self-esteem assessment.
Questionnaire 3 – This questionnaire was again designed by the research team in order to be able to
identify specific employability skills and technically specific skills. Participants were asked to score
their level of confidence in the stated skills by indicating how confident they were on 4 levels which
were; I’m uncertain about my confidence; I’m not very confident; I’m somewhat confident; I’m very
confident. These scores were collated and again percentages were produced. These can be seen in
the results section.
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3.

Results/Analysis

Results/Analysis of Youth Worker Focus Group
The Focus Group with the Youth workers was audio recorded and transcribed verbatim before being
entered into the qualitative analysis tool NVivo. The transcript was analysed in NVivo and coded for
themes and sub-themes that emerged. These themes are presented below in table 4, where the
figures in the right hand side of the table give the counts of comments about the themes or subthemes from the (one) transcript from the Youth Worker Focus Group:

Table 4: Themes from Analysis of the Youth Worker Focus Group
Super-ordinate theme

Sub theme

Benefits for young people

Number of references
5

Achievements

11

Challenging perceptions

6

Confidence

13

Developing discussion

8

Employability

5

Engaging young people

11

Enthusiasm

3

Having a voice

12

Participation

9

Recognition

4

Benefits to youth workers

2
Confidence

3

Improved work

11

7

New experiences

5

Excitement

8

High demand

2

Issues or concerns

2

New skills acquisition

5

Relationship building

10

Suggested improvements

2

Support and training

6

Wider benefits

2
Community

3

Quality youth work

2

Wider youth work

5

The analysis of the focus group with the youth workers involved in the Radioactive project highlights
the many benefits of the project to them as youth workers, the youth work organisation and also the
perceived benefits to the young people. The youth workers described an increase in their confidence
as a direct result of working on this project, as well as a real sense of improvement in their work in
terms of both quality and the links and partnerships that they have created through the work.
Furthermore, the project has enabled the youth workers to experience opportunities that they
wouldn’t have had access to otherwise. They feel that they are being “taken more seriously” as a
result and see this project as their “flagship” project. This is enabling them to facilitate work that
offers young people experiences that they wouldn’t have had elsewhere, enabling both young
people and youth workers to realise their potential.
From the outset, youth workers described their positive feelings towards the project, but described
the reality of it as “exceeding their expectations”. At the same time their initial expectations were
challenged in terms of the amount of work required in setting up a project of this complexity and
scope, including the processes, procedures and training needs, but ultimately viewed them as
essential and “really good”. The training has been particularly important to the youth workers,
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allowing them to get a “better understanding” of the project’s scope, providing security in the form
of a “safety net” and enabling them to benefit from the range of skills the consortium has to offer.
The only issue of concern for this focus group involved the high demand that this project has
produced through working with a range of new groups. Whilst this is seen as a huge positive of the
project, it provides a logistical challenge in regard to resources and it is felt that with more
equipment they would help meet this high demand. At the moment youth workers are having to
tightly manage the time and access to the equipment in order for all young people who are now
involved to gain sufficient access to do what is necessary to meet RadioActive’s editorial broadcast
model. With more equipment they could extend this range. They feel that this is the only time that
some of the young people begin to show signs of losing interest and disengaging “because they can’t
physically get involved at that point”.
The youth workers feel that this project has enabled them to build and maintain positive
relationships with young people, reporting that “it has brought us closer to the young people we
work with. It’s built a bigger relationship between them”. They discussed how they have developed
relationships with young people that they didn’t have before and this is, in part, facilitated by the
project’s focus and emphasis on working collaboratively with young people, not instructing them.
This has resulted in more “organic” discussions taking place, where young people “come up with the
topics with you, as opposed to you imposing these topics on them”.
Evidence of this was found with youth workers stating that instead of wanting to talk about topics
like football or computer games, participants are instead wanting to talk “about policing in the
area”, “gangs” or “bullying”, creating space for dialogue where young people talk to each other
about their views, the things that matter to them and topics that they have never discussed
together. This demonstrates how the radio has promoted and supported, perhaps to varying
degrees, the development of new, relevant and arguably more meaningful discourses amongst and
between the young people, amongst and between the young people and youth workers, and, also
with other professional members of society (such as Policemen.
The benefits have extended beyond the youth work setting in to the community, with relationship
building going beyond the existing link between youth workers and young people, extending to
include opportunities such as interviewing a policeman, where young people “had the chance to
challenge the policeman about issues that they had, and there was sort of a mutual understanding
there”. Further examples include parents becoming engaged, expressing interest in something
they’ve never heard before, as well as the project emphasising the point that these young people
“have a value and they should be included and they have a right to a voice” to the wider community.
Finally the project’s beneficiaries extend to the listeners, with feedback that young children listening
to the broadcast regarding Damilola Taylor were very interested, starting a discussion with their
mother about “who Damilola Taylor was, what happened, why did it happen and then that went on
to an even deeper topic about all the issues that surround the case”.
The project has effectively created an outreach arm for the youth centres involved, enabling youth
workers to get young people to come in to the youth centre who otherwise may not have done so.
Crucially, it has also allowed them to showcase what they can achieve as youth centres “at a time
when youth work needs success stories”.
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The perceived benefits to the young people identified by the youth workers include; achievements,
challenging perceptions, confidence, developing discussion, employability, engaging young people,
enthusiasm, having a voice, participation and recognition.
The youth workers believe that through their participation in the project, young people have quickly
gained “tangible” achievements and that they “get such an accomplishment from it because they
know its their own”. Additionally the project has engaged a wide range of young people with both
physical and learning disabilities. The youth workers feel this sense of accomplishment is even
stronger and more profound in this environment, reflecting that the parents of these young people
may see that their “child can achieve something which they may think is unobtainable”.
It is felt that the young people have gained a large amount of competences, skills and qualities from
both their excitement about the project and their involvement in it. A key piece of learning that the
youth workers discussed involved the number of things that are required in the production of the
broadcast that go unseen, but involve hours of contact with young people, engaging in discussions,
improving confidence, increasing skills and that you “can’t document that in a radio show, it doesn’t
necessarily show the amount of work there is put into a youth centre and the young person”.
Interestingly the youth workers discussed how by participating in this project young people have
developed the way in which they discuss things. This has gone on to challenge misconceptions about
young people’s interests, as now they want to talk about deeper issues in society such as “the state
of schools”, bullying and policing. The development of discussion may not always be appropriate for
broadcast, as there is “a lot of material that you can’t broadcast for various reasons”, but these
discussions are open and honest, concerning real, lived issues that young people are facing.
The youth workers believe the project has empowered these young people to locate and use their
voice. This comes in various forms and even young people who may not want to have their voice on
the radio can still get their voice heard by researching, editing and setting up interviews – it seems
that being involved in the process and discussions off-air secures a sense for these young people
that their ‘voice’ is still being heard. In other words, the radio and related discourse practices has
acted as a catalyst for deeper and more meaningful conversations.
A young disabled person involved in the project surprised youth workers when he actually made his
voice heard during a discussion for a broadcast on bullying. This young person, who “usually finds it
very hard to speak and it takes a long time for his brain to process what he wants to say”, actively
engaged in the discussion from the outset. The youth workers stated that it was a surprise to them,
as even though he can speak, he was “so strong in his speaking and so confident and so clear”. So
profound and incredible was this transformation that it was described by one youth worker as the
biggest change she had seen in a young person.
All of the data collected from the focus group with the youth workers shows that it not only
benefitted the young people it sought to develop, but that it had also benefitted the youth workers
in many ways, securing and nurturing relationships between them and young people, creating new,
exciting networks and impacting on their role within the organisation.
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Results/Analysis of Young People Interviews
The interviews with the young people were audio recorded and transcribed verbatim before being
entered in to a qualitative analysis tool namely NVivo. The transcripts were analysed in NVivo and
coded for themes and sub-themes that emerged. These themes are presented below in table 4,
where the figures in the right hand side of the table give the counts of comments about the themes
or sub-themes from the nine transcripts from the Youth Worker Focus Group. The themes are
presented below in table 5:
Table 5: Themes from Analysis of Interviews with Young People
Super-ordinate theme
Benefits to Young
people

Sub theme
0
Developed confidence
Agreed development

7
9

Gives young people a Voice

81

Young people take responsibility

6

Increased levels of motivation

8

Improved creative skills

4

Developed problem solving skills

1

Participation

4

Developed confidence
Increase responsibility

0
2
6

Team work

7

Developed negotiation skills

1

New skills acquisition

Wider benefits
Skills help within the project but
also outside
The project itself

1

0
5

Fun
Gives young people a voice

0
7
8

Treats young people with respect

6

This sub-theme was coded under two super-themes, there were only 8 occurrences in total.
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Skills will help in the future

2

Wanting to continue on project
Learnt about different groups

0
7
1

Engaged with new young people

4

Get more young people involved

4

Engagement

Awareness of
Technology
Publicize the Radio
Engage more

Suggested
improvements

7
7
Engage more countries
Engage more young people

1
7
0

The analysis of the interviews highlights the real, lived experience and the key benefits for the young
people involved in the project, as well as comments from them on the project itself. Their wide
ranging feedback evidences the ongoing impact that the project is having in a range of key work
related competences and intrinsic outcomes.
The young people described an increase in their self-confidence as a result of working on the project,
as well as having an outlet for their ideas and their voice. Moreover the project has promoted young
people’s development in a number of key areas and competences which would not have happened
otherwise. Young people feel that they have a greater range of skills that can really help them both
progress within the project and are also transferable to other aspects of their lives.
In their view, involvement in RadioActive has enabled participants to have defined outputs and
outcomes that they can work towards and put their ideas into. It allowed the young people to
achieve technological and digital competences that are usually unattainable for them, for example in
leading, running and producing a radio show. They have more awareness of how to use equipment
on the radio project but also how to produce the content required through using software such as
‘garageband’. Through having an understanding of the technology required to produce a radio show
this is another skill that young people have developed through this project.
At the beginning of the project young people referred to the enthusiasm they felt, something that
had been nurtured and encouraged to the point where now they “can’t stop speaking” as they “feel
so confident”. The fact that young people have “enjoyed” the project was crucial, as it has facilitated
a process where young people have taken “responsibility”, fostering an atmosphere and
environment where co-production has been possible with young people “having their own shows”,
supported by youth workers, technical support and the wider RadioActive team. Further evidence of
participants taking and developing agency is seen with other young people stating that they have
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taken responsibility through “script work”, “choosing shows” and “picking music”. Finally,
participants were pleased that the project placed importance on “listening to our views and
choices”. The net result here was that the young people provided high levels of commitment,
participation and engagement towards the work.
Young people discussed the transferable nature of the skills, knowledge, understanding and
experience they were developing, relevant not only to RadioActive itself, but also of significant value
in supporting them in areas such as the workplace and in formal education. As a result participants
felt that they had developed competences and intrinsic outcomes, or personal improvements , “in
general, not just for the radio”.
For example, the linked competence of communicating in their mother tongue and intrinsic
communication outcomes of developing self expression, presenting, listening and questioning
abilities serves to support young people in situations such as “job interviews”. As a direct
consequence, participants feel that the radio project “is going to help the future”, citing the example
of the experience they have gained in managing both themselves and the project, through “work on
time management" to ensure that material is produced and broadcast ready, “taking responsibility”
via the competence of initiative and “making decisions" in pressurized environments. This supports
the idea that RadioActive promotes the learning to learn competence, where young people build on
prior learning, show resilience & determination and assimilate new skills. At a time of chronic youth
unemployment and diminishing medium to long term prospects, the need to provide young people
with work based employability skills is being met, in part, by their active participation with
RadioActive.
That added value, of providing situations and opportunities for young people to source transferable
competences and outcomes links well to the humanistic and youth work value of enabling young
people to realise their potential. In addition, the informal education approach facilitated that basic
youth work tenet of voluntary participation, where young people are empowered to make decisions
on their levels of engagement and involvement. Put simply, the young people involved in
RadioActive choose to be involved and to contribute fully to the project. They are doing this because
they enjoy it, because they are able to do things that they can’t do elsewhere and because they see
that, through their involvement, they will receive significant benefits to their wider lives.
This level of participation that the radio project promotes is seen by the young people at the level of
shared decision between them and adults. The recognised tool for gauging young people’s
participation, Hart’s Ladder, places the level achieved by RadioActive towards the very top and
represents a shift from the levels of participation experienced by young people in other aspects of
their lives. This attitude of collaboration is a valuable component in the development of social and
civic competence.
One of the few improvements young people suggested was the need to involve as wide a range of
young people as possible, including engaging individuals or groups from different countries, as well
as different local young people. This linked to one of the key themes coming out of the interviews,
that young people enjoyed working with peers from different backgrounds and different cultures. To
date the project has seen young learning disabled people, young people from Germany, Italy &
Argentina and young Chinese people mixing, integrating and working collaboratively. It was clear
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that participants had enjoyed engaging in both social and civic competence here, valuing diversity,
respecting others and showing tolerance.
However the ability to maintain and develop this inclusive approach was discussed during the youth
worker focus group, where they acknowledged the ongoing struggle with high demand. That said,
there remains a commitment to reach out to new groups and to get more young people involved in
the project. Whilst young people raised this as an improvement to be made, it also highlights a real
positive coming from the work, with young people enjoying and gaining so much from the project
that they want other young people to have the chance and to experience the benefits as they have.
This theme about working with and learning about different young people was clearly important
throughout the interviews with young people. Young people stated that this provides them with the
“chance to learn about other cultures” and to work with new people. One young person stated that
they had been working “with a group of young people with learning disabilities”, allowing that
individual to learn about issues like “accessibility” that they have to contend with. Young people
stated that they were happy to learn about different people and their experiences, showing the
benefit of the inclusive environment fostered by RadioActive, where young people are able to learn
about each other, working together to produce material that highlights ‘hidden’ issues and creates
shared understanding.
Overall benefits from the project that young people have identified include having a voice,
employability, confidence, communication, creative skills, motivation, time management and an
understanding of responsibility needed from young people. These benefits have not only been for
long standing members from the youth centres, but also for young people that have only just started
coming to the youth centre for the radio project.
All of the data collected from the interviews with the young people have shown that the project
benefits young people in multiple ways, through building of skills, bringing young people together
and through learning. The young people have grown since being on the project you can see that
from the evidence above, this will support their growth and development in the future.
Results/Analysis of Young People Questionnaires:
All data contained in the completed questionnaires were entered in to excel and each groups’ data
were input individually in tables and then collated in a separate table. Tables were produced for
questionnaire 1 and 3 by numbers of respondents for each questionnaire and then as percentages.
Questionnaire 2 data were input also and a table produced showing the scores on the Rosenberg
Self-Esteem Scale. Presented below are some of the results and the full results can be found in
appendix C.
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Results of Questionnaire 1:
QUESTIONAIRE 1 PERCENTAGES BY GROUP
BELOW
Questionaire 1 - Youth Group B (n=5)

Not at all
1

Very much so
2

I feel more confident now
I am better at solving problems and overcoming
obstacles

3

4

5

20%

40%

40%

60%

20%

20%

80%

20%

I can negotiate and work as part of a team
I am more creative

20%

I like myself now

20%

20%

60%

My spoken communication has improved

20%

20%

60%

60%

40%

I can take initiative and can be a leader

80%

I feel included and that I have a voice

20%

20%

60%

I am able to make decisions for myself

20%

20%

60%

I have learnt new technology skills

20%

I am digitally competent
I enjoy making a positive contribution in my local
community

Questionnaire 1 - Youth Group C (n=10)

20%

80%

20%

60%

20%

80%

Not at
all
1

I feel more confident now
I am better at solving problems and overcoming
obstacles

Very much
so
2

20%

I can negotiate and work as part of a team

3

4

5

40%

30%

30%

30%

30%

20%

20%

10%

70%

20%

60%

I am more creative

10%

10%

I like myself now

10%

40%

My spoken communication has improved
I can take initiative and can be a leader

10%

30%
20%

20%

50%
30%
20%

30%
40%
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I feel included and that I have a voice

20%

80%

I am able to make decisions for myself

10%

50%

40%

I have learnt new technology skills

20%

30%

10%

40%

I am digitally competent
I enjoy making a positive contribution in my local
community

10%

30%

10%

50%

20%

20%

30%

30%

Questionnaire 1 (More detailed version) –
Youth Group A (n=23)

I feel more confident now
I believe in myself now
I feel that I am just as important as other
people now
I like myself now
I am more likely to express myself in a group
situation now
I feel that my opinion matters to other
people now
I feel important now
My feeling of belonging in a group has
improved
I have mutually respectful friendships
I think more positively now
I have enjoyed taking part in this project
I have been able to express myself during
this project
I feel like my ideas were listened to
I feel like I have been given a 'voice'
I have learned important skills for working
with people
I have learned some new technical skills
I have learned how to be organised
I have learned how to work as part of a team
I have learned how to express myself clearly
I have learned how to work to deadlines.

Not at
all

Very much
so

1
4.34%
4.34%

2
17.39%
13.04%

3
30.43%
34.78%

4
17.39%
13.04%

5
30.43%
34.78%

4.34%
4.34%

13.04%
13.04%

34.78%
21.73%

17.39%
21.73%

30.43%
34.78%

8.69%

8.69%

26.08%

21.73%

30.43%

4.34%
0%

13.04%
13.04%

39.13%
34.78%

4.34%
17.39%

34.78%
34.78%

0%
0%
4.34%
4.34%

13.04%
21.73%
17.39%
21.73%

52.17%
30.43%
34.78%
18.69%

4.34%
8.69%
13.04%
26.08%

30.43%
39.13%
30.43%
39.13%

4.34%
0%
18.69%

8.69%
21.73%
8.69%

30.43%
26.08%
30.43%

21.73%
26.08%
17.39%

34.78%
26.08%
34.78%

4.34%
13.04%
8.69%
8.69%
8.69%
21.73%

21.73%
17.39%
21.73%
26.08%
21.73%
21.73%

21.73%
26.08%
21.73%
17.39%
30.43%
13.04%

17.39%
17.39%
13.04%
13.04%
4.34%
13.04%

34.78%
26.08%
34.78%
34.78%
34.78%
30.43%
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Results of questionnaire 2:
When scoring the Rosenberg Self Esteem Scale the scale ranges from 0-30. Scores between 15 and
25 are within normal range; scores below 15 suggest low self-esteem.
The ranges of scores in the three youth centres who participated in the completion of the
questionnaires were;
Youth Group B – scores ranged from 18 – 27 (with 5 respondents)
Youth Group A – scores ranged from 11 – 30 (with 22 respondents completing the questionnaire)
There were 3 participants who scored above the higher end of the normal range (higher than 25)
suggesting high levels of self esteem and 2 participants below the normal range of self esteem
suggesting low self esteem.
Youth Group C – scores ranged from 15 – 30 (with 9 respondents completing the questionnaire),
with 2 participants being above the normal range suggesting high levels of self-esteem.

Figure 1: Scores on the Rosenberg Self-Esteem Scale

17

These results identify that upon completion of the project the young people were all within the
normal range of self-esteem, except for two who fell just below the normal range into low selfesteem. It also shows that there were also two young people who scored in the high self-esteem
range.
The limitations of these results are that it is impossible to ascertain what their levels of self esteem
were before participating in the project, and in future research it would be advisable to conduct this
questionnaire with young people before participation and then again after participation to see the
changes in their individual scores. However despite this limitation, the participants were asked to
think back to how they felt before and compare that with ‘now’ when answering the questions.
Whilst we accept that this is not as methodologically robust as using a pre-test and post-test design,
the nature and limitations of this contextualised evaluation did not allow this, as the important
evaluative criteria (for this advanced pilot project) emerged as the project progressed. So it does
provide an accurate and valid score of their current self-esteem. When coupling these scores with
the other measures of data collection we can build up a picture of changes in these young people
and strongly suggest that the normal ranges of self esteem, and some high levels of self esteem, can
certainly in part be attributed to their involvement in the Radioactive project.
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Results of Questionnaire 3:
QUESTIONAIRE 3
PERCENTAGES FOR ALL
GROUPS COLLATED
QUESTIONNAIRE 3 - ALL
GROUPS COLLATED (N=33)

1- About you
Writing interview questions
Interviewing
Creating work plan
Meeting deadlines
Working with others
Working on my own
Speaking in front of others
Organising my own work
Learning new skills quickly
Listening
Resolving difficulties
Reviewing and reflection
I could 'teach' others to do
the things I have learned

2- Technical skills
Using the Macbook Pro
Using the software needed to
broadcast
Using the mixing desk
Using the mics

3- Creating content
Using garageband to create
audio
Using garageband to edit
audio

I am uncertain
about my
confidence

I'm not very
confident

I'm somewhat
confident

I'm very
confident

18.18%
12.12%
24.24%
18.18%
15.15%
15.15%
12.12%
15.15%
9.09%
12.12%
15.15%
6.06%

24.24%
18.18%
18.18%
15.15%
6.06%
12.12%
21.21%
24.24%
9.09%
6.06%
12.12%
0%

27.27%
30.30%
39.39%
39.39%
21.21%
33.33%
24.24%
27.27%
36.36%
33.33%
42.42%
18.18%

30.30%
36.36%
18.18%
27.27%
57.57%
39.39%
42.42%
36.36%
48.48%
45.45%
30.30%
12.12%

15.15%

18.18%

30.30%

36.36%

18.18%

21.21%

36.36%

27.27%

27.27%
33.33%
12.12%

15.15%
12.12%
15.15%

39.39%
36.36%
27.27%

15.15%
18.18%
45.45%

33.33%

21.21%

21.21%

24.24%

39.39%

12.12%

24.24%

24.24%

The data from the questionnaires identify that on average over 50% of the sample state that, in their
opinion, they are somewhat confident or very confident in the skills addressed in the questionnaires.
In addition their confidence levels assessed by questionnaire 1 identifies that again on average over
50% of respondents felt they were more confident now. All of the data contained in the
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questionnaires highlights the significant impact the project has had on the social outcomes for these
young people as well as on their wellbeing, for example the scores on the Rosenberg Self-Esteem
Scale identify that all respondents scored in the normal or above normal range except two. It also
highlights the skills acquisition that participating in this project has given them.

Discussion
Generally, the evaluation data strongly suggests that not only have the aims of this advanced pilot
project been realised, but they have been exceeded in terms of youth worker, organisational and
wider community benefit. Additionally the young people developed a range of skills they can
continue to harness, particularly many soft skills which research shows employers are seeking largely
over more specific skills. The range of positive social outcomes for the young people as a result of
participation in this project appears unusually strong, and has arguably exceeded initial
expectations. The discussion below and subsequent conclusions represent a detailed first pass
interpretation of our data, where this interpretation will inevitably suggest specific further avenues
of investigation, esp. as our data set is relatively rich and broad in its scope for a project funded with
a relatively moderate level of resource.
However, we also need to consider the challenge of performing this evaluation of an ‘advanced pilot’
in a contextualised way ‘on the ground’ within an Action Research paradigm. This didn’t allow for
neat a priori specification of key questions and dimensions, as these emerged as the project
progressed. Similarly, our context didn’t lend itself to less contextualised and more ‘experimental’
approaches, such as those that would incorporate a pre-test and post-test design. So these issues
need to be considered where the application of the research methods revolve around the nature of
this project, being an action research project, meaning that we were not in a position to clearly
define out methodological approach at the outset as it was largely informed by the development of
the project. Therefore by nature we were unable to collect some information that we now feel
would have been valuable. However this is something that this project has been valuable in
achieving and that is the development of a methodology that can be expanded upon in future work,
therefore valuable lessons have been learned. Indeed, this initial evaluation provides the practical
and conceptual insights that will allow us to articulate a more robust methodology going forward,
that clearly articulates RadioActive as an intervention for informal learning, well-being, employability
and organisational and social change.
In interpreting these results we also need to be mindful of sampling issues in connection with the
questionnaires and young people interviews due to the varying constraints across our youth work
contexts. We had representative samples from two organisations (Youth Group A and B) based on
their (high) levels of involvement and participation in the project, because this organisation was run
on an open provision and voluntary attendance basis – leading to a more predictable and stable
attendance by the young people. In contrast, the other youth organisation (Group C) was run on a
targeted provision basis that involved engaging at risk young people directly (e.g. through recruiting
on the street) and providing activities for short-term referrals (e.g. from Schools). So, in the latter, it
was much more challenging to involve and evaluate the same young people on a long-term basis –
which was also reflected in the practices and outcomes of the programming – which had to ‘engage
quickly’ to retain the involvement of these young people.
The data collected however, despite these contextual constraints, has provided some rich analysis
and signifies clearly the benefits for all involved. The questionnaires whilst informative, should be
used to support the qualitative findings and in conjunction with the interviews and focus group data.
Going forward we would like to develop this methodology further, specifically conducting the
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Rosenberg Self-Esteem Scale survey before participation and at the end so we are in a position to
empirically measure the change in self esteem. In the same vein we would like to develop the
methodology further to include some pre and post scores on things such as the Goodman Strengths
and difficulties questionnaire and the Warwick-Edinburgh Mental Wellbeing Scale
More specifically, and of particular interest, the fact that the one youth worker transcript contained
typically higher frequency counts for the main themes and sub-themes than those aggregated across
nine young person interviews is insightful and important. This is relevant in itself and perhaps also in
terms of the relative interpretative ‘weight’ we can apportion to the different data. This indicates
that the youth workers were much clearer about the benefits and value of radioactive compared
with the young people. The latter didn’t understand the benefits (an extrinsic motivation) as clearly,
and were motivated and engaged more by the fun and ‘buzz’ of the activity (intrinsic motivations).
This justifies a central plank of the radioactive rationale. It was felt at the outset, that in order to
help and develop young people we needed a ‘systems approach’, where we provided an inclusive
organisational framework (of existing youth organisations) that facilitated the participation and
development of the young people, where the roles and relationships between youth workers and
young people are crucial. This shows that we are at an interesting intermediary stage in the young
people’s learning and development, where they are clearly engaged in positive practices but have
not fully reflected upon the value and importance of these, or assimilated their concrete learning
and employability value. This is a strong indicator for the need and value of innovative accreditation
of the young people’s activities and achievements. This is a line of work that we are currently
developing in the context of the RadioActive Europe project, where we are assessing informal
learning in the context of the EU key competencies.
Further detail shows a finer grained picture of the impact of the project. The youth workers
mentioned: ‘confidence’ most frequently (13 times); six other features ten or more times
(Achievements, Engaging Young People, Having a voice, Improved work, Relationship building); and,
five other features six or more times (Challenging perceptions, Developing discussion, Participation,
Excitement, Support and training). The features highlighted in the aggregated young people’s
transcripts were slightly different, mentioning: ‘Agreed development’ most frequently (9 times); and,
twelve other features six or more times (Developed confidence, Gives young people a voice, Young
people take responsibility, Increased levels of participation, Increase responsibility, Team work, Fun,
Wanting to continue the project, Awareness of technology, Publicise the radio, Engage more young
people.
The questionnaires mostly support the qualitative findings from the Nvivo analysis of the focus
group and interviews. They show the importance of ‘Confidence’, again, along with the development
of softer employability skills. However, it was notable that the findings reflect lower confidence or
competencies in the more ‘hard core’ technical skills. It seems the young people can develop the
softer and social skills (such as communication and expressing their voice, negotiation and decision
making, and, organisation and team working) more easily than the specific technical competencies
(such as using specific technologies like the mixing desk, editing software and broadcast technology).
Implications for ongoing and further work
The findings from this evaluation report suggest the following in terms of our ongoing and further
work on RadioActive:
1. The project has been successful in achieving its current objectives (ADVANCED PILOT INTERNET
RADIO-SOCIAL MEDIA PLATFORM, give young people a VOICE, PERSONAL AND COMMUNITY
DEVELOPMENT AND SOCIAL CHANGE), but, the young people and their organizations need to move
to the ‘next level’, building on the current improvements to realize tangible and accredited key
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competencies. These need to be reflected upon and articulated, both internally by the young people,
and externally through accreditation and innovative e-portfolio techniques or similar.
2. Although their numbers were limited in this Evaluation (5) there are signs that the learning
disabled group benefitted most significantly in terms of their improvements in their perception of
their ability to communicate and negotiate, be creative, learn technology skills and generally
contributing to their own community. These clear signals suggest extending the inclusion of these
sort of, arguably ‘extremely excluded’; groups in future work.
3. A Challenge is to retain and expand the participation of young people, so that the clear benefits
achieved so far are further developed, and we do not simply ‘reach the same level’ with alternative
cohorts.
4. There needs to be increased access to equipment and improved competencies related to its use
and other related technical aspects. This can be achieved in various direct and perhaps more
interesting indirect ways. More equipment and training in its use would be valuable, whilst being
mindful not to create a resource and ‘training dependency’ bottleneck. A more innovative,
accessible and sustainable approach is to explore ways in which young people’s personal
technologies, such as smart phones and/or tablets, that they already use, can ‘replace’ our currently
‘bespoke’ devices - such as Mac Books and external mics, etc. How far can we get through using
smart-phone technologies?
5. The RadioActive concept should be ‘thoughtfully refined’ as an intervention for greater well-being,
informal learning and employability, with an evaluation framework that is articulated to capture and
measure these.
6. In order to exploit the value of RadioActive, there needs to be clear baseline levels of
communication, organization and commitment, otherwise doing it successfully is simply ‘too hard’.
Radioactive101 will typically require organizations to ‘raise their game’ across the board and work as
well organised and connected system. Overlooking one ‘missing link’, such as not knowing exactly
who’s doing what, missing a key activity (checking off content or sound-checking), getting the levels
seriously wrong between sound sources when live etc., can have an adverse effect on the morale
and confidence of the whole organisation. Whereas making the personal, collaborative and
organizational developments that support improving along such lines is precisely what the
intervention seems to do!
7. Points 1-6 above need to be considered and articulated within ‘the RadioActive model’ that is
disseminated to promote uptake and transfer to other contexts and organizations that have a need
to promote greater inclusion, learning (personal, collaborative and organizational), positive changes
in well-being (e.g. confidence, self-esteem, communication skills) and positive social change.

Conclusions
This evaluation has shown that the RadioActive Advanced Pilot has been a successful and somewhat
radical intervention with the excluded and disenfranchised young people involved in the project.
Those who have been positively affected range from at-risk young people in high crime areas to
those who suffer inordinately high levels of exclusion (e.g. learning disabled young people).
Formally, we have satisfied the project objectives (providing a working and re-usable technical
platform, promoting voices, and realising positive personal and community change), and also
delivered additional benefits. These additional benefits are improvements in general ‘well being’,
demonstrated through dimensions like confidence, self-esteem and propensity to communicate,
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plus clear organizational improvements in communication, team working and critical and reflective
practices.
The evaluation findings also clearly position radioactive101 in the field, as ostensibly an educational
intervention for inclusion, informal learning, employability, improvements in well-being (confidence,
self-esteem, communication skills) and organisational learning and development (group
communication skills, team-working, critical and creative discourse in context). In certain ways this
contrasts with other youth, university and community radio initiatives that make ‘running a radio
station’ and providing large amounts of content (e.g. 24 hrs in some cases) their priority, often
‘cherry picking’ the most able young people in contrast to working with the ‘hardest cases’ like we
do in RadioActive101. As this report shows, in RadioActive101 the broadcast content is the ‘tip of the
iceberg’ when compared with the learning and improvements in well-being that occur through
engaging in the programme preparation and production. Ongoing and future work, through
RadioActive Europe for example (funded by the EC LLP) will expand and improve the robustness and
frequency of the production and broadcast content without losing sight of the deep educational and
psychological benefits that can be bought about. In brief, through participating in RadioActive101,
our young people have been learning through radio, and learning for life.
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Appendix A: Evaluation of pilot Phase March 2013
‘Identifying gaps and assessing where we are now’

In March 2013 the RadioActive team conducted an evaluation session in order to identify what had
worked well so far in the project and additionally what the areas of development were so that the
project team could address these areas going forward. This was a useful exercise which enabled the
project to assess where it was and what needed more focus. The discussions and brainstorming
during the 2 hour session are presented below in two visual diagrams and also in bullet point format.
What worked well:

Areas of development:
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What works
well

Areas of
development

Improvements
needed

•Voice clarity,
•Planning when we have a session,
•Working in a team where everyone knows what they’re
doing,
•Content improving,
•Show production has improved,
•Good quality material,
•Relevance,
•Positive responses,
•Theme based broadcasts,
•Garageband
•Athen31 – fundraising
•UEL Team –
•Young people’s involvement,
•Continuous improvement,
•Marginal gains,
•Partnership work,
•Engagement of young people,
•Greater competence of young people,
•Young people’s confidence,
•Team partnership and communication.

•Technical support,
•Training model,
•Sound checks,
•Set-up,
•Sound levels,
•Tech issues when live broadcasting,
•Involving young people in choices,
•Timeframe to complete content,
•Post production,
•Levelling,
•Website,
•Sustainability,
•Engagement of young people,
•Last minute,
•Support each other,
•Publicity.

•More technical support, both in training and shows. The
tech support and training has not worked and means that
it is not replicable, we need some London based training
and regular on-going support. How to create pre-show
loop, how and where to position the mic, could do with a
technical checklist for before the broadcast,
•Technical manual,
•YP training,
•Need to have more time to complete content/trying to do
too much,
•Better editing model,
•Last minute editing,
•Levelling,
•Publicity for shows
•Website,
•social media.
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Appendix B: Instruments used
1. Youth Worker Focus Group Questions
How has being involved in the RadioActive project been for you so far?
What were your expectations of this project when it first started?
Have these expectations been met?


How?



If not, why not?

What has worked well?


What are the successes of the project for you?

What difficulties did you encounter?


How did you overcome these?

What were the successes of the project for you?
Have the young people been more enthusiastic and engaged than usual?
What are the improvements that you have noticed in your groups of young people working on this
project?
Specifically, have you seen any changes in softer, or employability, skills, such as:


Communication skills



Confidence



Self-esteem



Aspirations

Can you give specific examples of the above
Specifically, have you seen any changes in particular skills such as:


Digital competencies and technical skills



Organizational skills



Collaboration and team working



Using their initiative and being entrepreneurial

Can you give specific examples of the above?
Do you think your young people will have a greater capacity to ‘learn how to learn’ going forward?
How is the project influencing ‘the voice’ of your young people and your organization? E.g. about
things that are particularly relevant and important - like education, employment, crime etc.
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What social outcomes do you think have been achieved or are being achieved for the young people
you have been working with on this project?
Have attendance levels been affected?
How has this project helped you as a youth worker?
2.

Young People Interview Questions

Can you tell us what you’ve been doing on the RadioActive project?
Has RadioActive encouraged you to develop your creative skills and abilities?
Has your knowledge and understanding of technology improved through involvement with
RadioActive? In what ways?
Has the project enabled you to develop your communication skills?
Has your involvement in RadioActive helped you to improve your self confidence and levels of
motivation? Can you give examples?
Has this project encouraged you to make decisions and to take a position of responsibility? Can you
give examples?
In preparing material for broadcast, have you developed your organisation, time management and
problem solving skills?
Has sharing broadcast time with other young people from different communities or cultures through
this project helped you to understand them better?
What do you understand by the word disenfranchised? Would you describe yourself as that? In what
ways has this project addressed this issue?
In working on RadioActive, have your teamwork and interpersonal abilities developed? Can you give
examples?
When you think about what you have learnt during this project, what are the most important things
to you?
Have you made any steady, continuous improvements during your participation in the project? Can
you give examples?
What things do you think would improve RadioActive, either for you or for others?
Is there anything else you would like to say about your involvement with the project?
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3. Young People Questionnaires
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Age: ______________________

Gender:

Male ☐

Female☐

Questionnaire 1 (long version)
Thinking back to when you began this Radioactive Project and comparing with how you feel now
please rate the following statements on a scale of 1 – 5, with 1 being not at all and 5 be very much
so;
1

2

3

4

5

I feel more confident now
I believe in myself more now
I feel that I am just as important as other people now
I like myself now
I am more likely to express myself in a group situation now
I feel that my opinion matters to other people now
I feel important now
My feeling of belonging in a group has improved
I have developed mutually respectful friendships
I think more positively now
I like myself now
I have enjoyed taking part in this project
I have been able to express myself during this project
I feel like my ideas were listened to
I feel like I have been given a ‘voice’
I have learned important skills for working with people
I have learned some new technical skills
I have learned how to be more organized
I have learned how to work as a team
I have learned how to express myself clearly
I have learned how to work to deadlines

Please can you write any other comments you’d like to share with us.
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
_______________________________________________________
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Questionnaire 1 (Short version)
Thinking back to when you began this RadioActive Project and comparing with how you feel now
please rate the following statements on a scale of 1 – 5, with 1 being not at all and 5 be very much
so;
1

2

3

4

5

I feel more confident now
I am better at solving problems and overcoming obstacles
I can negotiate and work as part of a team
I am more creative
I like myself now
My spoken communication has improved
I can take initiative and can be a leader
I feel included and that I have a ‘voice’
I am able to make decisions for myself
I have learnt new technology skills
I am digitally competent
I enjoy making a positive contribution in my local community

Please can you write any other comments you’d like to share with us.
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
_______________________________________________________
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Questionnaire 2
Instructions: Below is a list of statements dealing with your general feelings about yourself. If you
strongly agree, circle SA. If you agree with the statement, circle A. If you disagree, circle D. If you
strongly disagree, circle SD.
SA

A

D

SD

On the whole, I am satisfied with myself.

At times, I think I am no good at all.

I feel that I have a number of good qualities.

I am able to do things as well as most other people.

I feel I do not have much to be proud of.

I certainly feel useless at times.

I feel that I’m a person of worth, at least on an equal plane with
others

I wish I could have more respect for myself.

All in all, I am inclined to feel that I am a failure.

I take a positive attitude toward myself.
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Questionnaire 3
Please indicate how confident you are in the skills gained listed below.
Skills Gained

I’m
uncertain
about my
confidence

I’m not
very
confident

I’m a
somewhat
confident

I’m very
confident

1. ABOUT YOU;
Writing interview questions
Interviewing
Creating work plan
Meeting deadlines
Working with others
Working on my own
Speaking in front of others
Organising my work
Learning new skills quickly
Listening
Resolving difficulties
Reviewing and reflection
I could ‘teach’ others to do the
things I have learned
2. TECHNICAL SKILLS;
Using the MacBook Pro
Using the software needed to
broadcast
Using the mixing desk
Using the mics
3. CREATING CONTENT;
Using garageband to create
audio
Using garageband to edit audio

Please note that questionnaire one has two versions, ”simplified” and “more detailed,” in order to
accommodate the specific language needs and levels of the groups involved. While an initial
questionnaire “more detailed” was initially approved by all youth centres, upon later review several
decided that a modified “simplified” version was needed to ensure completion by the largest group
of participants. This project chose to be methodologically adaptive in order to maximize survey
participation and lessen any likelihood for inadvertent social exclusion by providing a questionnaire
in language couched in the most approachable vocabulary and sentence structure to the youth
groups involved.
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Appendix C: Data collected
Questionnaire data:
Questionnaire 1 (Short version) results for the Youth Group B:
I enjoy making a positive contribution in my…
I am digitally competant
I have learn't new technology skills
I am able to make decisions for myself
I feel included and that I have a voice
I can take initative and can be a leader
My spoken communication has improved
I like myself now
I am more creative
I can negotiate and work as part of a team
I am better at solving problems and…
I feel more confident now

Very much so

Not at all

0

1

2

3

4

5

6

Questionnaire 1 (Short version) results for Youth Group C:
I enjoy making a positive contribution in my…
I am digitally competant
I have learn't new technology skills
I am able to make decisions for myself
I feel included and that I have a voice
I can take initative and can be a leader
My spoken communication has improved
I like myself now
I am more creative
I can negotiate and work as part of a team
I am better at solving problems and…
I feel more confident now

Very much so

Not at all

0

1

2

3

4

5

6

7

8

9
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Questionnaire 1 (longer version) results for Youth Group A;

I have learned how to work to deadlines.
I have learned how to express myself clearly
I have learned how to work as part of a team
I have learned how to be organised
I have learned some new technical skills
I have learned important skills for working…
I feel like I have been given a 'voice'
I feel like my ideas were listened to
Very much so

I have been able to express myself during…
I have enjoyed taking part in this project
I think more positively now
I have mutually respectful friendships
My feeling of belonging in a group has…

Not at all

I feel important now
I feel that my opinion matters to other…
I am more likely to express myself in a group…
I like myself now
I feel that I am just as important as other…
I believe in myself now
I feel more confident now

0

5

10

15
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Questionnaire 2
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Questionnaire 3 results for the Youth Group B:
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Questionnaire 3 results for Youth Group C:
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Questionnaire 3 results for Youth Group A:
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QUESTIONAIRE 1 PERCENTAGES BY GROUP BELOW
Questionnaire 1 - Youth Group B (n=5)

Not at
all
1

I feel more confident now
I am better at solving problems and overcoming
obstacles

Very
much so
2

3

4

5

20%

40%

40%

60%

20%

20%

80%

20%

I can negotiate and work as part of a team
I am more creative

20%

I like myself now

20%

20%

60%

My spoken communication has improved

20%

20%

60%

60%

40%

I can take imitative and can be a leader

80%

I feel included and that I have a voice

20%

20%

60%

I am able to make decisions for myself

20%

20%

60%

I have learnt new technology skills

20%

I am digitally competent
I enjoy making a positive contribution in my local
community

Questionnaire 1 - Youth Group C (n=10)

20%

80%

20%

60%

20%

80%

Not at
all
1

I feel more confident now
I am better at solving problems and overcoming
obstacles

Very
much so
2

20%

I can negotiate and work as part of a team

3

4

5

40%

30%

30%

30%

30%

20%

20%

10%

70%

20%

60%

I am more creative

10%

10%

I like myself now

10%

40%

My spoken communication has improved
I can take initiative and can be a leader

10%

30%
20%

20%

50%
30%
20%

30%
40%
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I feel included and that I have a voice

20%

80%

I am able to make decisions for myself

10%

50%

40%

I have learnt new technology skills

20%

30%

10%

40%

I am digitally competent
I enjoy making a positive contribution in my local
community

10%

30%

10%

50%

20%

20%

30%

30%

Questionnaire 1 (More detailed version) Youth Group A (n=23)

I feel more confident now
I believe in myself now
I feel that I am just as important as other
people now
I like myself now
I am more likely to express myself in a group
situation now
I feel that my opinion matters to other people
now
I feel important now
My feeling of belonging in a group has
improved
I have mutually respectful friendships
I think more positively now
I have enjoyed taking part in this project
I have been able to express myself during this
project
I feel like my ideas were listened to
I feel like I have been given a 'voice'
I have learned important skills for working
with people
I have learned some new technical skills
I have learned how to be organised
I have learned how to work as part of a team
I have learned how to express myself clearly
I have learned how to work to deadlines.

Not at
all

Very
much so

1
4.34%
4.34%

2
17.39%
13.04%

3
30.43%
34.78%

4
17.39%
13.04%

5
30.43%
34.78%

4.34%
4.34%

13.04%
13.04%

34.78%
21.73%

17.39%
21.73%

30.43%
34.78%

8.69%

8.69%

26.08%

21.73%

30.43%

4.34%
0%

13.04%
13.04%

39.13%
34.78%

4.34%
17.39%

34.78%
34.78%

0%
0%
4.34%
4.34%

13.04%
21.73%
17.39%
21.73%

52.17%
30.43%
34.78%
18.69%

4.34%
8.69%
13.04%
26.08%

30.43%
39.13%
30.43%
39.13%

4.34%
0%
18.69%

8.69%
21.73%
8.69%

30.43%
26.08%
30.43%

21.73%
26.08%
17.39%

34.78%
26.08%
34.78%

4.34%
13.04%
8.69%
8.69%
8.69%
21.73%

21.73%
17.39%
21.73%
26.08%
21.73%
21.73%

21.73%
26.08%
21.73%
17.39%
30.43%
13.04%

17.39%
17.39%
13.04%
13.04%
4.34%
13.04%

34.78%
26.08%
34.78%
34.78%
34.78%
30.43%
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QUESTIONAIRE 3
PERCENTAGES BY GROUP
BELOW
Questionnaire 3 - Youth
Group B (n=5)

1- About you
Writing interview questions

I am uncertain
about my
confidence

I'm not very
confident

I'm somewhat
confident

I'm very
confident

20%

20%

40%

20%

20%

20%

60%

40%

40%

20%

60%

20%

40%

20%
20%

80%
20%

40%

60%

40%

20%

Interviewing
Creating work plan

20%

Meeting deadlines
Working with others
Working on my own

20%

Speaking in front of others
Organising my own work

40%

Learning new skills quickly

100%

Listening
Resolving difficulties

20%
20%

Reviewing and reflection
I could 'teach' others to do
the things I have learned

20%

2- Technical skills
Using the Macbook Pro
Using the software needed
to broadcast
Using the mixing desk

20%

20%
20%

60%
40%

60%

20%

20%

80%

20%

40%

20%

20%

60%

20%

40%

20%

20%

40%

Using the mics

3- Creating content
Using garageband to create
audio
Using garageband to edit
audio

100%

20%

40%

40%

40%

20%

20%
20%
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Questionnaire 3 - Youth
Group C (n=7)
I am uncertain
about my
confidence

I'm not very
confident

I'm somewhat
confident

I'm very
confident

14.28%

14.28%

28.57%

42.85%

14.28%
14.28%

42.85%
28.57%
28.57%

42.85%
42.85%
42.85%

14.28%

14.28%

71.42%

14.28%

85.71%

14.28%
14.28%

71.42%
42.85%

28.57%

71.42%

28.57%

57.14%

28.57%

57.14%

14.28%

42.85%

42.85%

14.28%

42.85%

42.85%

Using the Macbook Pro
Using the software needed
to broadcast

14.28%

42.85%

42.85%

42.85%

28.57%

28.57%

Using the mixing desk

28.57%

42.85%

28.57%

Using the mics

14.28%

3- Creating content
Using garageband to create
audio
Using garageband to edit
audio

28.57%

14.28%

57.14%

28.57%

14.28%

57.14%

1- About you
Writing interview
questions
Interviewing
Creating work plan
Meeting deadlines

14.28%
14.28%

Working with others
Working on my own
Speaking in front of others
Organising my own work

14.28%

14.28%
28.57%

Learning new skills quickly
Listening

14.28%

Resolving difficulties
Reviewing and reflection
I could 'teach' others to do
the things I have learned

14.28%

2- Technical skills

14.28%

71.42%
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Questionnaire 3 - Youth
Group A (n=21)

1- About you
Writing interview
questions
Interviewing
Creating work plan
Meeting deadlines
Working with others
Working on my own
Speaking in front of others
Organising my own work
Learning new skills quickly
Listening
Resolving difficulties
Reviewing and reflection
I could 'teach' others to do
the things I have learned

2- Technical skills
Using the Macbook Pro
Using the software needed
to broadcast
Using the mixing desk
Using the mics

3- Creating content
Using garageband to create
audio
Using garageband to edit
audio

I am uncertain
about my
confidence

I'm not very
confident

I'm somewhat
confident

I'm very
confident

19.04%
19.04%
28.57%
23.80%
23.80%
19.04%
19.04%
19.04%
14.28%
14.28%
19.04%

28.57%
23.80%
14.28%
14.28%
4.76%
9.52%
28.57%
19.04%
14.28%
9.52%
9.52%

23.80%
28.57%
42.85%
38.09%
23.80%
42.85%
23.80%
28.57%
47.61%
38.09%
52.38%

28.57%
28.57%
14.28%
23.80%
47.61%
28.57%
28.57%
38.09%
28.57%
38.09%
19.04%

19.04%

28.57%

28.57%

23.80%

19.04%

28.57%

28.57%

23.80%

28.57%
33.33%
14.28%

19.04%
19.04%
19.04%

38.09%
33.33%
42.85%

9.52%
14.28%
23.80%

38.09%

23.80%

23.80%

14.28%

42.85%

9.52%

33.33%

14.28%
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QUESTIONAIRE 3
PERCENTAGES FOR ALL
GROUPS COLLATED
QUESTIONAIRE 3 - ALL
GROUPS COLLATED (N=33)

1- About you
Writing interview questions
Interviewing
Creating work plan
Meeting deadlines
Working with others
Working on my own
Speaking in front of others
Organising my own work
Learning new skills quickly
Listening
Resolving difficulties
Reviewing and reflection
I could 'teach' others to do
the things I have learned

2- Technical skills
Using the Macbook Pro
Using the software needed to
broadcast
Using the mixing desk
Using the mics

3- Creating content
Using garageband to create
audio
Using garageband to edit
audio

I am uncertain
about my
confidence

I'm not very
confident

I'm somewhat
confident

I'm very
confident

18.18%
12.12%
24.24%
18.18%
15.15%
15.15%
12.12%
15.15%
9.09%
12.12%
15.15%
6.06%

24.24%
18.18%
18.18%
15.15%
6.06%
12.12%
21.21%
24.24%
9.09%
6.06%
12.12%
0%

27.27%
30.30%
39.39%
39.39%
21.21%
33.33%
24.24%
27.27%
36.36%
33.33%
42.42%
18.18%

30.30%
36.36%
18.18%
27.27%
57.57%
39.39%
42.42%
36.36%
48.48%
45.45%
30.30%
12.12%

15.15%

18.18%

30.30%

36.36%

18.18%

21.21%

36.36%

27.27%

27.27%
33.33%
12.12%

15.15%
12.12%
15.15%

39.39%
36.36%
27.27%

15.15%
18.18%
45.45%

33.33%

21.21%

21.21%

24.24%

39.39%

12.12%

24.24%

24.24%
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